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Increasing Adolescent Girls’ Awareness of Intimate Partner Violence 
Introduction 
Most girls often enter into their first romantic relationship during adolescence. 
Unfortunately, research indicates that some of these girls fall victim to abuse and violence from 
their romantic partners, known as Intimate Partner Violence (IPV).   There is often little to no 
discussion regarding IPV until something serious occurs. To address this lack of awareness, I 
created a 2-session program for teenaged Girl Scouts from Central California Coast troops about 
what IPV is, why it happens, and how to prevent it. 
Needs Statement 
Intimate Partner Violence (IPV) is the willful intimidation, physical or sexual assault 
and/or other abusive behaviors perpetrated by a current or former intimate partner (Williams, 
Sawyer & Wahlstrom, 2016). IPV can take many forms, and it often goes unrecognized by 
victims and those who are around them, until something visible may occur. IPV often develops 
in adolescent relationships, and primarily affects adolescent girls as victims (Koker, Mathews, 
Zuch, Bastien,  & Mason-Jones, 2013). The most common form of IPV that girls will experience 
in adolescence is violence that arises from heated quarrels with romantic partners (Messinger, 
Fry, Rickert, & Catallozzi, 2014). Increasing adolescents’ understanding of IPV is extremely 
important because “adolescence and early adulthood is an important period in laying the 
foundation for healthy and stable relationships, and women’s health and well-being overall” 
(March, Stockl, Pallitto, Garcia-Moreno, 2014, p.13). Therefore, adolescents, particularly girls, 
may benefit from increased awareness of IPV, learning healthy communication skills,  and 
cultivating conflict management skills in order to have better romantic relationships and avoid 
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potential violence in adolescent relationships. 
According to the CDC, 23% of women who are victims of intimate partner violence have 
experienced some form of IPV between the ages of 11 and 17 (2014). Situational couple violence 
(SCV), violence that arises out of specific conflicts and usually occurs because of poor conflict 
management skills, is the most common form of partner violence that adolescent girls will 
experience (Johnson, 2008). Research supports that adolescent partner violence prevention 
programs which focus on awareness of indicators and situations that may lead to partner violence 
are imperative to the goal of deterring violence among adolescent partners (Koker et al., 2013). 
Effective partner violence prevention programs include curriculum on communication 
skills.   Communication skills are a fundamental component of establishing and preserving 
healthy intimate relationships (Williams, Sawyer & Wahlstrom, 2016). If there is an absence of 
positive communication skills in a relationship, it can lead to misunderstandings, confusion, and 
damaging, abusive tendencies (Messinger et al., 2014). Identifying the barriers behind effective 
communication and knowing how to get around them can drastically change the escalation of 
conflict in a relationship and can help lead a relationship in the direction of being stable while 
also improving the well-being of girls (March et al., 2014). Research on IPV shows that it peaks 
in early adulthood, so the point of learning healthy relationship skills in adolescence is to resolve 
problems with the intent of improving relationships, instead of escalating conflict and leading the 
relationship to violence both during adolescence and in the future (Johnson, Giordano, Manning 
& Longmore, 2016). 
Some healthy communication skills include creating an environment that gives 
communication high priority, telling the opposite partner what is wanted in positive terms, 
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asking for information, listening well, sharing power, and being specific, honest, and kind 
(Williams, Sawyer & Wahlstrom, 2016). Effective conflict resolution skills include making 
conflicts about problems specifically (i.e., not making them about negatively attacking the 
opposite partner), using “I” statements when sharing feelings (e.g. “I feel” instead of “you 
always” or “you never”), avoiding mixed messages, lying, and manipulation, and asking 
specifically for what one wants instead of expecting the opposite partner to know (Williams, 
Sawyer & Wahlstrom, 2016). Communication skills and conflict management skills are both 
integral in creating an open environment for relationships that encourage healthy communication 
instead of falling into destructive and violent conflict tendencies.  
It is important for girls to learn these skills to promote healthy relationships, so they do 
not fall into a pattern of negative, abusive relationships (Williams, Sawyer & Wahlstrom, 2016). 
Providing workshops that teach the importance of creating a positive environment for 
relationships can help prevent partner violence from occurring and can teach girls and women 
how to identify abusive patterns (Messinger, et al, 2012). When an adolescent is in conflict with 
a partner and uses positive communication skills and constructive conflict resolution skills, those 
techniques typically will start to become more persistent, and the partners will enter into a 
routine that represses violence and, instead, promotes the well-being of the relationship and of 
both of the partners (Messinger et al., 2014).  
For my Capstone project, I will implement a workshop to teach teenage girl scouts about 
partner violence. My intention is to promote healthy communication and effective conflict 
management in their romantic relationships, in order to repress teenage partner violence. I intend 
to have a relaxed and intimate setting for the workshop because of the jarring nature of the 
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subject. I expect to have three different sections throughout the day that includes various 
activities. The first section will consist of introducing the definition and prevalence of IPV and 
will be comprised of a collaborative discussion about stressors in teenage relationships. The next 
section will be after lunch and will cover healthy communication skills, and how to promote 
communication in relationships. The final section will consist of introducing conflict 
management skills. We will conclude with an activity that will evaluate the participants’ 
absorption of the information throughout the workshop.  
Theory Application 
Developmentally, adolescents are in the fifth stage of Erik Erikson’s Psychosocial Stages 
of Development theory called Identity vs. Role Confusion. During this stage, adolescents begin 
to develop a sense of self, and they begin to create an idea of what role they will occupy 
throughout their lives (Sokol, 2009). If this stage is completed successfully,  people will develop 
their own personal, strong identity and will be able to stay authentic to their values and beliefs 
when facing problems (Sokol, 2009). However, if this stage is unsuccessful, it can lead to a weak 
sense of self, and they will experience role confusion (Sokol, 2009). Role confusion can cause 
individuals to question their idea of themselves and how they are perceived in relation to others 
(Bosma et al., 1994). If this happens, the individual can experience serious apprehension 
regarding their purpose and existence, which can lead to a sense of confusion and loss (Sokol, 
2009).  
Adolescents are starting to figure out their sense of self and who they are in means of 
their society, cultures, and interpersonal relationships during that phase in the lifespan. If an 
adolescent experiences Intimate Partner Violence (IPV) before he or she has developed a strong 
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sense of self, that experience may become a part of his or her identity. IPV can force the 
individual to believe that he or she is worthy of the violence he or she has experienced, and it 
may push the individual to enter into a cycle of violent partnerships because it became something 
from which his or her sense of self was established (Makhubela, 2012).  
After developing an identity, according to Erikson, the individual is now ready to move 
on to intimacy in interpersonal relationships. However, if the individual did not develop a strong 
identity and sense of self in adolescence, he or she may have a hard time developing and 
maintaining successful relationships with others. The healthy sense of identity that is developed 
throughout the fifth stage of Erkison’s development theory is a necessary antecedent of intimacy 
in the sixth stage of his theory on intimacy and isolation (Erikson, 1968). This means that having 
a wavering sense of self can lead to negative effects on an individual's intimate relationships. If a 
person experiences IPV in their adolescent years, he or she may develop identity issues that can 
cause the individual to become emotionally isolated or lose self-respect for which can lead to 
more violence in a relationship (Sokol, 2009).  
The chances of individuals unsuccessfully completing their fifth stage of psychosocial 
development due to circumstances of partner violence may be reduced by teaching adolescent 
girls the red flags that can lead to partner violence and providing them with skills that can help to 
prevent violence in their intimate relationships. In teaching adolescent girls how to create a 
healthy environment for their relationships, they are learning how to develop a strong identity in 
being a good communicator and an effective conflict manager. Instead of adolescents developing 
a sense of self that revolves around the violence that they may have experienced, they instead 
would establish a sense of self that recognizes the need for having healthy relationships. 
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Therefore, I am creating a workshop that will help adolescent women gain a better understanding 
of how to be an effective communicator and how to recognize the signs of abusive tendencies in 
a relationship before violence happens.  
Consideration of Diversity 
My workshop will be conducted with individuals from different Girl Scout Troops local 
to California's Central Coast, specifically from Santa Cruz and Monterey. Girl Scouts take pride 
in their ethnic diversity, so I am expecting to encounter ethnic backgrounds that reflect the area 
from which the troop was formed. Since it is the Girl Scouts, my content may not be as inclusive 
towards male groups or mixed-sex groups. The age group I will be working with reflects that of 
the adolescent period of 12 to 18 years old. Since my workshop focuses on the developmental 
perspective of adolescent identity, my content may not be inclusive to those who are outside of 
my intended age range. English proficiency is necessary in order to be a participant in this 
project since the workshop discussions, worksheets, and handouts will all be in English.  
Since my project is focusing on romantic relationships between adolescents and the 
violence that can occur in them, individuals who have not yet experienced a romantic 
relationship may not resonate with the information as much as others who have been in a 
romantic relationship. I intend that all participants will know of someone who has been in a 
romantic relationship that is close to their age, and that knowledge of being a part of or seeing a 
relationship will be necessary during some components of my workshop.  
My workshop could be made more inclusive by inviting adolescent boys to participate, 
and by including more statistics that identify the prevalence of IPV for boys, as well as girls. 
Also, my workshop could potentially be given wider access to include a larger range of girls, 
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instead of just focusing on girls who participate in Girl Scouts. The one issue of diversity of my 
content is that I do not go in-depth about what the girls should do if violence happens in their 
relationship. I talk briefly about hotlines that individuals can call, and various people that are 
available to talk to, but the majority of my content focuses on preventing violence and learning 
skills to create a healthy environment for romantic relationships before violence occurs. 
Additionally, I briefly discuss the effects of IPV in LGBTQ+ relationships but do not talk about 
the issue in a broad sense. Spending more time discussing the various contexts and statistics of 
partner violence in same-sex relationships would make the content of my workshop more 
diverse.  
Learning Outcomes 
I intend to conduct one, 6-hour workshop with a one hour break for lunch. My workshop will be 
separated into 3 different sections, including different subjects for each section. My workshop 
will include interactive discussions, performances, and debates with teenaged Girl Scouts from 
troops in the Girl Scouts of California’s Central Coast.  
By the end of my project, participants will be able to… 
1. Identify 3 different stressors in teenage relationships. 
2. Differentiate between healthy and unhealthy communication skills. 
3. Demonstrate one successful conflict management skill. 
Method 
Section 1 
First, I introduced myself and told the participants why I was there. Then, I led them in 
ice breakers in order to get to know one another and develop a sense of trust. Once everyone 
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seemed more relaxed, I gave a warning to the girls about the content of the workshop and how I 
will be talking about some difficult subjects they have maybe never talked about. I talked with 
them about ways to create an open and non judgemental environment. Then, I asked the girls to 
define what Intimate Partner Violence (IPV) means to them, and let them discuss amongst one 
another to come up with an answer. After about 5 minutes of discussion, I listened to their 
definition and agreed with them that their answer was correct.  
Then, I led a discussion about healthy relationships and I asked the girls to provide their 
personal opinions about what a healthy relationship is. See Figure 1. Then, I led a discussion 
about stressors in teenage relationships, and I asked them to give me examples. See Figure 2. I 
also talked with them about red flags of potential problems in teenage relationships, and I made 
another list of their responses. See Figure 3.  Then, I showed them examples of stressors and red 
flags in adolescent relationships from ​https://www.youtube.com/watch?v=ODntqYIYx7E​. I then 
handed out a worksheet that asked them to come up with three different examples of stressors in 
teenage relationships on their own. See Appendix A. At the conclusion, I discussed their answers 
with them, shared personal examples, and then took a break for lunch.  
Section 2 
After lunch, I led a discussion about healthy communication skills. I then asked the girls 
to share some examples of healthy communication, and I wrote down their answers. See Figure 
4. Then, I handed out a worksheet that asked questions about healthy communication. See 
Appendix B.  
Section 3 
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Moving on, I led a discussion about both positive and negative conflict. I then asked the 
girls to share examples of effective conflict management skills. See Figure 5. I then led a 
discussion and they came up with four tips for overcoming conflict. See Figure 6. Then, I split 
the girls into pairs to engage in role play. I made one partner an arguer, and the other partner a 
resolver. I then handed each partnership a prompt that created a scenario and asked them to 
create a script of a skit on how to resolve the scenario by using all of the information they 
learned that day. See Appendix C. Each partnership took turns acting out their skits in front of 
the rest of the participants. Each group performed two skits. Then, I got the group together to talk 
about the things they learned. I had them ask any final questions they had for me. Then, I 
discussed with them how they were going to use all of this information in their personal lives. 
Then, I gave each participant an infographic with facts about teen dating violence and available 
hotlines that help with partner violence. See Appendix D. Finally, the girls filled out a reflection 
sheet. See Appendix E.  
Results 
Learning outcome 1 was that participants would identify three different stressors in 
teenage relationships. I believe this learning outcome was met. From the discussions about 
stressors, my participants were able to identify nine separate stressors seen in teenage 
relationships. See Figure 1 for their answers. After the group discussion about stressors, each 
participant individually filled out a paper with three of their own examples of stressors. See 
Table 1 for their answers. 4 out of 5 of the participants were able to provide 3 accurate examples 
of stressors, while one participant provided 2 accurate answers. Although one participant did not 
successfully provide 3 responses, her third response was very close to being correct and, when it 
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was discussed, she fixed it herself without help. I feel as if the participant's answers were 
sufficient enough to determine that the learning outcome was met.  
Learning outcome 2 was that participants would be able to differentiate between healthy 
and unhealthy communication skills. During the discussion about healthy communication, 
participants shared 14 different ways to communicate in a positive way. See Figure 4 for their 
answers. I believed that this was an adequate depiction of the 5 participants’ understanding of 
communication skills. However, when completing a worksheet that asked them to identify 
healthy communication skills, 3 out of 5 of the participants chose one wrong answer. See Table 2 
for their answers. Even though all 5 of the participants did identify the four healthy 
communication aspects out of the nine available examples to chose from, I believe that this 
learning outcome was only partially met because of the fact that three participants chose one 
additional example that was considered an unhealthy communication skill.  
Learning outcome 3 was that participants would demonstrate one successful conflict 
management skill. Each participant successfully partook in a partner exercise and demonstrated 
their understanding of conflict resolution through the formation of a skit. See Table 3 for their 
scripts. My learning outcome only asked that they demonstrated only one successful conflict 
management skill, but two out of the three groups successfully demonstrated two successful 
conflict skills. Since each group showed at least one successful conflict resolution skit, I believe 
that this learning outcome was met. 
Discussion 
I believe this project was successful. The participants were involved in all of the 
discussions they had to the point where I sometimes had to cut off discussion so that I could stay 
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on track with the timing of the workshop. Since the participants are in Erikson’s stage of identity 
versus role confusion, I believe that the workshop provided them with tools that helped to further 
define their morals and beliefs and helped contribute to their sense of self. Also, I believe that the 
workshop helped prepare the participants for Erikson’s sixth stage of intimacy versus isolation 
and helped them define what type of relationships they want to have in their future. I think the 
discussions about red flags in relationships made the most impact on the participants. They were 
able to share many personal examples of abusive tendencies that they themselves experiences or 
have seen others experience. It was engaging to hear them talk about the situations they have 
experienced or seen because many of them developed a deeper understanding of how common 
partner violence is and how it is often overlooked by others.  
I definitely think that the information in my project included each of my participants. I 
asked explicitly if any of the participants have been in a relationship or have been able to see a 
close peer in a relationship. Every participant reported that they were either currently in a 
relationship, previously was in a relationship, or have been able to closely witness a relationship. 
Because of their level of contact and understanding of relationships, I am confident that every 
aspect of my workshop was relatable for each of my participants in one way or another. 
However, there are ways that I could expand my project in order to be more inclusive of 
individuals outside of my five participants. I would like to include further information about 
partner violence in LGBTQ+ relationships, and about partner violence in relationships 
throughout various cultures.  
Furthermore, If I were to do this workshop over again, I would design the workshop to be 
more inclusive of all genders. Since I saw very positive outcomes from my workshop for 
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adolescent girls, I would love to know how much success I could have in teaching this to all 
genders. I believe that it is an important subject for all genders to know. I think it would be very 
beneficial for a larger amount of adolescents to participate in the workshop. Also, next time I 
would like to have more time to talk about what individuals should do if they do experience 
violence in their relationships. My whole workshop aimed to teach my adolescents participants 
how to create a very healthy environment for romantic relationships, instead of teaching them 
what actions to take during violent situations and after violent situations. If I were to do this 
again, I would like to have more time to talk about more available resources and what actions to 
take when violence occurs in a relationship. Nonetheless, I do feel as if the participants learned 
about my topic and that they were able to relate it back to their personal lives. I believe that they 
have gained skills that they will use within their own romantic relationships.  
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Table 1 
List of participants responses to three stressors in teenage relationships. 
Correct Answers 
Jealousy, Misunderstanding, Miscommunication. 
Blackmail, Manipulation, Deflecting, Controlling. 
Telling your partner not to be friends with certain people and if your partner talks to them you 
get mad. 
Telling your partner to give you attention even though you don't give them any back. 
Getting possessive over your partner's things and their life. 
When a couple gets into an argument and one person expects the other to fic the issue by 
themselves. 
A partner not allowing their other partner to wear certain things or talk to certain people. 
A partner not allowing his/her partner to talk to someone or getting jealous when they do. 
Feeling like the generous, PDA boyfriend is how the relationship is supposed to be. 
Not liking partners friends and making it noticeable that the other partner shouldn't hang out 
with that friend.  
Feeling obligated to show a lot of affection towards the other when friends are present. 
When one person in the relationship takes up a lot of time away from the other person, forcing 
them to not do things they want to do. 
When one person in the relationship forces the other one to do something even if they don't 
want to. Maybe through blackmail or guilt-tripping. 
Going through your partner's phone trying to find a reason to get mad at them.  
Incorrect Answer 
Yelling, Throwing, Breaking, Grabbing the other person. 
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Table 2 
Number of correct for each Healthy Communication skills.  
Communication Skills Intended 
Answer 
Number of Participant’s 
Correct Answers 
Scrolling through Twitter when my partner is yelling at me. Incorrect 5  
Being honest with my partner about how I am feeling. Correct 5 
Expecting my partner to know what I am feeling. Incorrect 5 
Telling my partner that it is their fault than an argument occurred 
and leaving it up to them to fix it. 
Incorrect 5 
Thinking about what I am going to say next while my partner is 
still talking to me. 
Incorrect 2 
Letting my partner know how I feel by using “I” statements to 
convey my feelings. 
Correct 5 
Facing my partner while they are talking to me and nodding my 
head to show my understanding. 
Correct 5 
Interrupting my partner while they are talking to me so that I can 
tell them my opinion about what they said. 
Incorrect 5 
Telling my partner exactly how I am feeling in a clear way. Correct 5 
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Table 3 
Partner scripts for conflict resolution scenarios.  
Group 1, Script 1: Correct 
 
 
 
 
 
 
 
 
 
 
Group 1, Script 2: Correct 
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Group 2, Script 1: Correct 
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Group 2, Script 2: Correct 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
INCREASING GIRLS’ AWARENESS OF PARTNER VIOLENCE 
21 
 
Group 3, Script 1: Correct 
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Group 3, Script 2: Incorrect because they displayed simulated physical violence. 
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Figure 1 
Results of the discussion on aspects of a healthy relationship.  
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Figure 2 
Results of the discussion on stressors in teenage relationships.  
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Figure 3 
Results of the discussion on red flags in teenage relationships. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
INCREASING GIRLS’ AWARENESS OF PARTNER VIOLENCE 
26 
Figure 4 
Results of the discussion on healthy communication techniques. 
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Figure 5 
Results of the discussion on positive and negative conflict management.  
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Figure 6 
Results of the discussion on tips for addressing and overcoming conflict. 
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Appendix A 
Stressor worksheet for Learning outcome 1. 
 
Stressor Worksheet 
Please list three (3) different examples of stressors and challenges that teenage couples may face.               
Your answers can be things that you have experienced, seen, or can just be examples that you                 
have thought of yourself.  
Your answers will be anonymous and will not be shared with anyone unless you decide to share them yourself.  
1: 
 
 
2: 
 
 
3: 
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Appendix B 
Healthy communication worksheet for Learning outcome 2. 
 
Healthy Communication Worksheet 
 
Circle all of the correct communication skills listed below. 
 
A. Scrolling through Twitter when my partner is yelling at me. 
B. Being honest with my partner about how I am feeling. 
C. Expecting my partner to know what I am feeling.  
D. Telling my partner that it is their fault that an argument occurred and leaving it up to 
them to fix it. 
E. Thinking about what I am going to say next while my partner is still talking to me. 
F. Letting my partner know how I feel by using “I” statements to convey my feelings.  
G. Facing my partner while they are talking to me and nodding my head to show my 
understanding. 
H. Interrupting my partner while they are talking to me so that I can tell them my opinion 
about what they said.  
I. Telling my partner exactly how I am feeling in a clear way. 
 
Write down one (1) example of how you have previously used a healthy communication skill. 
______________________________________________________________________________
______________________________________________________________________________
_____________________________________________________________________________. 
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Appendix C 
Scenario prompts for conflict resolution skits for Learning outcome 3. 
 
Group 1, Script 1: ​You are angry at your partner because they would not share their location  
       with you. 
Group 1, Script 2: ​You are angry at your partner because they did not text you back. 
Group 2, Script 1: ​You are angry at your partner for not walking you to class. 
Group 2, Script 2: ​You are angry at your partner because they were texting another girl. 
Group 3, Script 1: ​You are angry at your partner because they are busy over the weekend and  
       cannot see you. 
Group 3, Script 2: ​You are angry at your partner because they did not answer your FaceTime  
       while they were with friends. 
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Appendix D 
Infographic on teen dating violence and available hotlines that help with partner violence. 
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Appendix E 
Girl Scout Badge Reflection sheet for each participant to receive their workshop badge. 
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Appendix F 
Final presentation on Increasing Adolescent Girls Awareness of Intimate Partner Violence. 
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